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INTRODUCTION
As Nazi Germany drew the world into war, Canada’s

policy of inertia regarding their welfare, their status, and

discriminatory immigration policies denied entry to

their release. Antisemitic immigration policy and public

those seeking refuge, particularly Jews. In 1940, when

sentiment precluded opening Canada’s doors to Jews,

Canada agreed to Britain’s request to aid the war effort

and that included through the “back door” of internment.

by taking in “enemy aliens” and prisoners of war, it did
not expect to also receive approximately 2,300 civilian

The refugees faced the injustice of internment with

refugees from Nazism, most of them Jews.

remarkable resilience and strived to make the most of
their time behind barbed wire. Meanwhile, Canada’s

These men, many between the ages of 16 and 20, had

Jewish community worked with other refugee advocates

found asylum in Britain only to be arrested under the

in an effort to secure freedom for the “camp boys.”

suspicion that there were spies in their midst. After
a brief period of internment in England, they were

Through eyewitness testimony and artefacts, this exhibit

deported to Canada and imprisoned in New Brunswick,

illustrates a little-known chapter in Canadian history.

Ontario and Quebec alongside political refugees and, in

The internees’ journey — from fascist Europe to refuge

some camps, avowed Nazis.

in England, imprisonment by Britain and Canada and
eventual release — is a bittersweet tale of survival

Although the British soon admitted their mistake, Canada,
saddled with refugees it did not want, settled into a
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during the Holocaust.

School Program Teacher’s Guide
This teaching resource facilitates student engagement with historical context, artefacts and testimonies featured in
the “Enemy Aliens” exhibit. The activities are recommended for grades 6 through 12. An investigation of primary
source material fosters historical and critical thinking skills in students. Lesson plan objectives correspond to six
concepts outlined by the Historical Thinking Project. According to this initiative of the University of British Columbia’s
Centre for the Study of Historical Consciousness, to think historically students need to be able to:

1. Establish historical significance
2. Use primary source evidence
3. Identify continuity and change
4. Analyze cause and consequence
5. Take historical perspectives
6. Understand the ethical dimension of history

For more information about these six concepts and the Historical Thinking Project, please visit:
www.historicalthinking.ca
Additional Holocaust education resources can be found on the VHEC’s website: www.vhec.org
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Germans pass by the broken shop window of a Jewish-owned business destroyed during Kristallnacht, Berlin,
November 10, 1938. − Courtesy United States Holocaust Memorial Museum, National Archives and Records Administration
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LESSON 1
“We Had to Leave”
Objectives
Students gain a critical understanding of a) National Socialism in Germany and Austria, 1933-1939, and b) the effect
of Nazism on Jewish life. Groups should come prepared to discuss and explore ideas of citizenship, identity, and
belonging under Nazism and during the Holocaust.

Teacher Preparation
•

Make copies of Readings: The Life That Was and Nazism in Germany & Austria. Distribute the readings to
students at the beginning of the lesson, or assign as homework. If incorporating the Supplemental Reading,
distribute and assign as homework the day before the pre-visit lesson.

•

Reproduce copies of Dossier: The Life That Was and Video Transcript: Nazism in Germany & Austria and distribute
to students in groups of four or five. Alternatively, distribute in digital form.

•

For the extension activity reproduce Reading: Nuremberg Race Laws and Document: Nuremberg Race Chart, and
distribute to students after the lesson as a homework assignment. Alternatively, distribute in digital form.

Links to Historical Thinking Concepts
Use Primary Source Evidence
Students respond to the prewar photographs of former internees and consider what they reveal about prewar Jewish
life in Germany and Austria. Students also respond to former internees’ testimony about the rise of Nazism and
consider what these accounts reveal about changes to Jewish life during this time.

Establish Historical Significance
Students respond to the testimonies of former internees and consider the changes that the internees discuss during
these recollections. What do these experiences reveal about the early stages of the Holocaust?

Analyze Cause & Consequence
Students consider how the Nazis’ early persecution of Jews contributed to the Holocaust. How did these policies
contribute to the former internees’ decisions to flee Nazi Germany and Austria?

Analyze Continuity & Change
Students learn about how the rise of Nazism affected the Jewish communities in Germany and Austria.

Take Historical Perspective
Students consider the perspective of an individual trying to flee Nazism.
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READING & PAIR DISCUSSION: PREWAR PHOTOGRAPHS
THIS ACTIVITY IS GEARED TOWARDS STUDENTS IN GRADES SIX TO NINE, BUT CAN BE APPLIED AT ALL GRADE LEVELS.

Explain to students that they are going to examine pre-Second World War photographs belonging to Jews who lived
in Germany and Austria.
In pairs or small groups, students examine the photographs in Dossier: The Life That Was and respond to the
following questions:
•

When do you think these photographs were taken? What do you see in the pictures that might reveal when
they were taken?

•

What do the photographs reveal about the people depicted?

•

How do these photos compare to your own family and school photographs? How are they similar and how
are they different?

•

How do the photographs relate to what you learned in your reading about prewar Jewish life in Germany and
Austria? What do they convey about the prewar Jewish communities?

•

What questions do these photographs raise?

READING: THE RISE OF NAZISM
Students work individually to summarize Reading: Nazism in Germany & Austria, noting the steps taken by the Nazis
to persecute Jews after coming to power in 1933. Senior secondary school teachers may wish to incorporate optional
Supplemental Reading: Antisemitism, the Holocaust and European Jewish Culture.
Distribute copies of the video transcript for Nazism in Germany & Austria, which features recollections of former
internees about how life changed for them, their families and their communities after the Nazis’ rise to power. Assign
nine students the task of reading the internees first-person accounts aloud. Students should read and listen carefully,
and note the incidents of persecution as described by the interviewees.
As a class, students discuss their notes generated in response to the video.
•

How did life change for the internees’ after the Nazis’ rise to power?

•

How did your understanding of the rise of Nazism change after listening to the first-person testimonies?

•

The scripts offer recollections of individuals who were young at the time of the events described.
How does this affect their accounts? How did this affect your response to these accounts?

•

Based on the internees’ comments, why would Jews seek to leave Germany and Austria
during the 1930s? What were some of the obstacles to leaving?
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EXTENSION: NUREMBERG RACE LAWS AND RELIGIOUS IDENTITY
THIS ACTIVITY IS BEST SUITED FOR SENIOR SECONDARY STUDENTS.

Reproduce Reading: Nuremberg Race Laws and Document: Nuremberg Race Chart. Distribute to students after the
lesson as a homework assignment. Alternatively, distribute in digital form.
Assign students Reading: Nuremberg Race Laws alongside the visual image Document: Nuremberg Race Chart.
Based on students understanding of Jewish life in Germany and Nazi ideology, ask students to prepare a short essay
addressing one of the following questions:
•

Identity is fluid and comes in multiple forms. For instance, you may consider introducing yourself as a
15-year-old Chinese speaker, a female, and lacrosse player. What do these identifying features (gender, age,
language, athlete, etc.) say about your place in your family, community, or country? Do they empower you or
disempower you?

•

Many Germans identified as being “Jews” only nominally affiliated with the religion; some were converts or
children of converts. Others, including Rabbi Erwin Schild, came from religiously observant homes. How do
you think these communities responded to the Nuremberg Laws? Do you think they responded in similar or
different ways? Why or why not?

•

The Canadian Charter of Rights and Freedoms states that people should be treated equally and with respect
regardless of their racial or religious group. Do you think a government should have the right to treat some
citizens differently than others? Why or why not?
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reading: the life that was
Jews had lived in Germany and Austria since Roman times. By 1871, Jews were emancipated and granted most
rights of citizenship. A period of assimilation, including intermarriage and conversion, followed. Jews made vital
cultural and economic contributions and many served alongside their countrymen in the First World War.
By the 1930s, there were 566,000 Jews in Germany and 185,000 in Austria. Most Austrian Jews lived in the capital
city of Vienna and contributed greatly to cultural, scientific and economic life. The community was divided between
middle and upper class Central European Jews who adhered to Liberal/Reform observance and more recent
immigrants from Eastern Europe who tended to be working class and Orthodox.
German Jews constituted less than one percent of the population. Historically prohibited from many professions,
Jews were disproportionately represented in commerce, law, medicine, journalism, academia and the arts. Germany
was also home to a vibrant Jewish culture, which included Jewish educational institutes, rabbinical seminaries, and
Zionist and other youth groups.
During the interwar Weimar Republic, German Jews were able to advance in politics within the democratic and
socialist parties. But economic and political instability in the 1930s contributed to the rise of fascism and a resurgence
of antisemitism in Germany.

READING: NAZISM IN GERMANY AND AUSTRIA
When Adolf Hitler became Chancellor of Germany in April 1933, he swiftly took over all mechanisms of government
and functions of state, turning the fragile democracy into a dictatorship. The new regime targeted “racial enemies”
and political opponents for persecution.
The National Socialist German Workers Party (Nazi Party) was a right-wing political party established by disgruntled
former soldiers after Germany’s defeat in World War I. Antisemitism was a central tenet of Nazi ideology. From 1933
until the outbreak of war in September 1939, the Nazis implemented more than 400 decrees and regulations that
restricted all aspects of Jewish life. The first wave of legislation excluded Jews from professions, public organizations
and educational institutions. The Nuremberg Race Laws of 1935 classified Germans with three or four Jewish
grandparents as Jews, regardless of their religion, and deprived Jews of German citizenship.
Anschluss, the incorporation of Austria into Germany in March 1938, was followed by widespread antisemitic
actions and political violence. On Kristallnacht, the “Night of Broken Glass,” November 9–10,1938, Jewish homes,
synagogues and institutions throughout Germany and Austria were attacked and 30,000 male Jews were arrested.
Most were imprisoned in Dachau, Buchenwald, Sachsenhausen and other concentration camps. Hundreds of
thousands were desperate for refuge. Some western countries relaxed their immigration policies; most looked the
other way.
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LESSON 1 SUPPLEMENT MATERIAL

DOSSIER: THE LIFE THAT WAS

The Josephy family, Rostock, Germany, 1926. − Courtesy the Josephy family

Gideon Rosenbluth (second from left) with brother Eli, parents Martin and Mizzi and sister
Raja in Northern Germany, circa 1927. − Courtesy Gideon Rosenbluth and Vera Rosenbluth
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LESSON 1 SUPPLEMENT MATERIAL

DOSSIER: THE LIFE THAT WAS

Gideon Rosenbluth (left), and his
older brother Eli, Berlin, 1924.
− Courtesy Gideon Rosenbluth
and Vera Rosenbluth

Fred Kaufman on his first day of school, Vienna, 1930.
− Courtesy Fred Kaufman
Jack Hahn’s first day of school,
Vienna, 1925. − Courtesy Jack Hahn
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DOSSIER: THE LIFE THAT WAS

Wolfgang Gerson (third from left) with Rolf Duschenes (first on right), 1921. Both Gerson
and Duschenes would go on to be interned in Canada. − Courtesy the Gerson Family

Walter Kohn, his sister Minna, his mother
Gittel and his father Salomon, Vienna, circa
1932. − Courtesy Walter Kohn

Peter Oberlander with his parents,
Fritz and Margaret, Vienna, 1930.
− Courtesy the Oberlander Family
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VIDEO TRANSCRIPT: NAZISM IN GERMANY & AUSTRIA
When the Nazis came to power in 1933, “racial enemies” and political opponents were targeted for persecution.
Jews were excluded from professions, public organizations, and educational institutions.
Rabbi Erwin Schild: Antisemitism was one of the great
governing principles, so immediately we felt oppressed.

they would forget about it. But very soon that disbelief
turned to despair.

Gerry Waldston: I noticed that things for my parents and
their friends seemed a little tougher.

Kristallnacht: November 9-10, 1938 The “Night of Broken
Glass” was a series of coordinated, state-sanctioned attacks
against Jews throughout Germany and Austria.

Jack Hahn: It became a big problem, because I was the only
Jew in class. There were some antisemitic incidents.
Dr. Ernest Poser: At assembly time each morning everybody
would sing the then fashionable Nazi songs, one of which
spelled out, “Wenn das judenblut vom messer spritzt,”
liberally translated as, “When the Jewish blood spurts from
the knife.” We had some conflict.
Gunther Erlich: I had some fistfights going back from
school. But I also had friends who stuck with me.
Sigmund Muenz: I was allowed to come five minutes late
and leave five minutes early because of the beatings I would
get walking home from school.
Dr. Peter Ziegler: I was thrown out of school. I had to leave
school. Unfortunately, my family could not leave Austria
because my father was Managing Director of the Rothschild
Bank in Vienna. Until that affair was settled we were not
permitted to leave.
Hon. Fred Kaufman: Within a few months my father lost his
contacts, his job if you will, his business. He was importing
from a factory in Germany, and the owners came to see
him and said, “Look, we like you, you’re doing a good job for
us, and we’re happy with what you do, but our customers
wouldn’t like to have a Jewish representative, so sorry but
you’ve got to go.”

Jack Hahn: That night I will never forget. They took all the
Jews from Nuremberg and Fürth, which was probably four or
five hundred. They made us stand on the marketplace from
whatever time we arrived there until 6 or 7 in the morning
while they burned the two synagogues in that town.
Rabbi Erwin Schild: Synagogues were set on fire,
and Jewish homes and businesses were broken into.
As I reached the seminary building, I could see that
Nazis in uniform were in the building and flinging out of
the upper-story books and Sefer Torahs into a burning
bonfire on the ground.
Dr. Walter Kohn: I was, together with other Jewish kids of
a similar age, arrested and taken to a police station. It was a
hectic, frightening situation.
Jack Hahn: They beat up the Rabbi and tore out his beard.
And then in the morning, about 6 or 7 o’clock, they took all
of the men 18 and above to a concentration camp.
Rabbi Erwin Schild: We soon were arrested, marched
through the city to the jail. At least in the jail we were safe
from the mobs. But, you’re 18 years old and all of a sudden
you’re in jail – it was pretty terrible. But more terrible things
were to come. After two or three days in jail – maybe it was
two days – we were interviewed by black clothed SS Storm
Troopers and consigned to Dachau concentration camp.

Dr. Peter Ziegler: We were thrown out of the apartment that
we lived in. It was sort of a fearful experience, but then again
I should say that I was 16, and it didn’t seem like the end of
the world at the time to me.

Gunther Erlich: I was picked up and taken to Buchenwald.
But it wasn’t a permanent camp – it was a temporary camp,
and you were released if you could leave Germany.

Rabbi Erwin Schild: They didn’t believe that antisemitism
would endure. They thought that maybe after a few years

Dr. Walter Kohn: Emigration sooner rather than later
seemed to be the only solution in the long term. In the short
term, it still depended on what the world will do.
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SUPPLEMENTAL READING: ANTISEMITISM AND THE HOLOCAUST
Antisemitism means prejudice against or hatred of Jews1. The term became widespread in the 1870s, but Christian
antisemitism, intolerance for the Jewish religion, had existed in Europe for many centuries. Riots against Jewish
populations were often sparked by false rumours that Jews used the blood of Christian children for religious rituals. At
times, Jews were also blamed for everything from economic conditions to epidemics to natural disasters.
The Nazi party, which was founded in 1919 by Adolf Hitler, argued for the removal of all Jews from Germany. Nazism2
gained popularity, in part, by disseminating propaganda that blamed the Jews for Germany’s loss in the First World
War and for the country’s economic problems. This false accusation against Jews is particularly striking because Jews
composed less than 1% of the German population when Hitler came to power in 1933 and were very integrated into
German society.
Unlike Christian antisemitism, which was hatred of Jews based primarily on religion, Nazi antisemitism defined Jews
as an undesirable “race.” Drawing on eugenics3, the Nazi party defined Jews as an “inferior” racial group, rather than
a religious one, that threatened the purity of the “Aryan” race.
The Holocaust, the state-sponsored persecution and murder of European Jews by Nazi Germany and its collaborators
between 1933 and 1945, is considered to be history’s most extreme example of antisemitism. Prior to the Second
World War, Jews were stripped of their German citizenship and discriminated against through antisemitic laws.
After the Second World War broke out in 1939, Jews and other “inferior” people, such as Roma and Sinti (Gypsies)4,
Slavs5, and homosexuals, were worked to death and murdered in concentration and death camps6.

Jew: Someone of the Hebrew or Jewish people. Someone who is either born into or converts to Judaism, the religion, philosophy
and way of life of the Jewish people.

1

Nazism: The ideology of the Nazi party, which stressed nationalism, imperialism, anti-Communism, militarism, racism and
antisemitism.

2

Eugenics: A racial theory that was popular in many Western nations at the time. According to eugenics, observation, family
genealogies and intelligence tests could be used to define which groups had “superior” or “inferior” qualities.

3

Roma and Sinti: Roma (Gypsies) originated in India as a nomadic people and entered Europe between the eighth and tenth
centuries. They were called “Gypsies” because Europeans mistakenly believed they came from Egypt. This minority is made up of
distinct groups called “tribes” or “nations.” Most of the Roma in Germany and the countries occupied by Germany during World
War II belonged to the Sinti and Roma groupings.

4

Slavs: Ethnic group of peoples inhabiting mainly eastern, southeastern and east central Europe, including Russians, Poles and
Czechs, among others. Nazis considered Slavs to be an inferior race that was only suited for enslavement.

5

Concentration and death camps: The Nazis established concentration camps shortly after assuming power in 1933 to imprison
and isolate political opponents and those considered to be racially undesirable, such as Jews, and Sinti and Roma. Most of the
approximately 1,800 camps were transit or labour camps. After the occupation of Poland, death or extermination camps were
established for the purpose of mass murder at Auschwitz-Birkenau, Treblinka, Sobibor, Belzec, Chelmno and Majdanek.

6
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EUROPEAN JEWISH CULTURE AND PREWAR JEWISH LIFE
When the Nazis came to power in Germany in 1933, Jews were living in every country of Europe. A total of roughly
nine million Jews lived in the countries that would be occupied by Germany during World War II. By the end of the
war, two out of every three of these Jews would be dead, and European Jewish life would be changed forever
In 1933 the largest Jewish populations were concentrated in eastern Europe, including Poland, the Soviet Union,
Hungary, and Romania. Many of the Jews of eastern Europe lived in predominantly Jewish towns or villages,
called shetls. Eastern European Jews lived a separate life as a minority within the culture of the majority. They
spoke their own language, Yiddish, which combines elements of German and Hebrew. Although many younger
Jews in larger towns were beginning to adopt modern ways and dress, older people often dressed traditionally,
the men wearing hats or caps, and the women modestly covering their hair with wigs or kerchiefs.
Jewish communities in southeastern Europe were primarily concentrated in urban centres in Yugoslavia, Bulgaria
and Greece; however, Jews could also be found in rural areas and other regions, such as Albania, which had a
small Jewish population of approximately 200. Jewish communities consisted mainly of Sephardic Jews, who
came to the region after they were expelled from Spain and Portugal during the 15th century. The majority lived
in close-knit communities and followed traditions influenced my their Judeo-Spanish heritage. Many of them
spoke Ladino, a language that is based on elements of Hebrew and Spanish.
In comparison, the Jews in western Europe -- Germany, France, Italy, the Netherlands, and Belgium – made up a
small percentage of the population and tended to adopt the culture of their non-Jewish neighbours. They dressed and
talked like their countrymen, and traditional religious practices and traditional culture played a less important part in
their lives. They tended to have had more formal education than eastern European Jews and to live in towns or cities.
Adapted from the United States Holocaust Memorial Museum Holocaust Encyclopaedia.

READING: NUREMBERG RACE LAWS
At the annual party rally held in Nuremberg in 1935, the Nazis announced two sets of laws that attacked Jews
rights and freedoms. The first, known as the Reich Citizenship Law, demoted Jews to second-class citizens without
basic civil rights. The second law passed, known as the Law for the Protection of German Blood and Honour — or
the Nuremberg Race Laws — institutionalized race theories that identified any German with three or four Jewish
grandparents as members of the Jewish “race.” Since the laws classified Jews not by religion or culture, but by race,
even non-practicing Jews or those who had converted to Christianity could be defined as Jews.
The Nuremberg Race Laws governed Jews’ private and public lives, and their interactions with “Aryans,” members
of the “German master race.” For instance, intermarriage and sexual intercourse with “Aryans” was prohibited, and
Jews were forbidden from employing non-Jewish women under the age of 45 as domestic workers. Jews, like Roma
and Sinti persons (Gypsies) and the handicapped, were considered to be serious biological threats to the purity of the
German race, and therefore “unworthy of life.” These ideas were based on eugenics, a racial theory popular in most
western nations at the time, including Canada.
Today, geneticists dispute the notion of racial superiority and have found that despite superficial variations (hair
and skin colour), all human beings are genetically more similar than different.
Adapted from Broken Threads: A Teacher’s Guide, VHEC.
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DOCUMENT: NUREMBERG RACE LAWS CHART
The Nuremberg Race Laws stated that only a person of ‘German blood’ (four white circles, top row left, on the chart)
could be a German citizen. Jews were redefined as second-class citizens. A Jew was defined as someone who had
three or four Jewish grandparents (three or four black circles, top row right, on the chart). People with one of two
Jewish grandparents were considered to be Mischlinge – a person of mixed race. Although Mischlinge were the
subject of some debate, ultimately anyone with even a single Jewish grandparent was at risk.

This image is in the public domain according to German copyright law because it is part of a statute, ordinance, official decree or judgment (official work) issued by a German federal or
state authority or court (§ 5 Abs.1 UrhG).
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A guard behind barbed wire, Hutchinson Camp, Douglas, Isle of Man, 1940. − Courtesy the Private Collection of Peter
Daniel, son of the late Lt. Col Daniel. As its first commander, Captain H.O. Daniel opened Hutchinson Internment Camp in 1940
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LESSON 2
From Refugees to Internees
Objectives
Students will gain an understanding of the context in which German nationals living in Britain, including Jewish
refugees from Nazism, were classified as “enemy aliens,” and gain insights about internment from the testimonies of
former internees.

Teacher Preparation
•

Make copies of Readings: Fragile Roots and “Enemy Aliens.” Distribute the readings to students or assign as previsit lesson homework.

•

Reproduce documents “Refugee from Nazi Oppression Certificate” and “Application for Consideration by Joint
Recruiting Board.”

Links to Historical Thinking Concepts
Use Primary Source Evidence
Students analyze documents relating to Britain’s policies regarding German nationals following the outbreak of World
War II.

Take Historical Perspective
Students consider the idea of classifying and interning “enemy aliens” from the perspective of the British in 1940.

Understand the Ethical Dimensions of History
Students reflect on Britain’s decision to arrest and intern all German nationals.

Identify Continuity and Change
Students research other groups that have been “enemy aliens” during Canada’s wars. Did the policies change? Did
the thinking change?
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READING & DISCUSSION: FRAGILE ROOTS
As a class, have students do Reading: Fragile Roots aloud.
Introduce and discuss the term “refugee” as a class:
•

What is a refugee?

•

What circumstances might cause somebody to flee his or her home?

•

What circumstances might prevent a person from doing so?

•

What are examples of refugees from the present day?

DOCUMENT ANALYSIS: “ENEMY ALIENS”
As a class, have students complete Reading: “Enemy Aliens.”
Reproduce and distribute copies of Document: “Refugee from Nazi Oppression Certificate” and Document:
“Application for Consideration by Joint Recruiting Board” to groups of four or five students. Aternatively, share the
documents on an overhead or digitally.
Begin by introducing the term “enemy aliens.” As a class, students discuss what they think it might mean.
Introduce contextual information for the outbreak of war, the perceived possibility of a German invasion, and anxieties
about “fifth columnists,” or spies.
In groups of four or five, students reflect on what the documents reveal about Britain’s treatment of “enemy aliens.”
Use the following questions as prompts:
•

What is the document’s function?

•

Who do you think produced and circulated the document?

•

How do you imagine the recipient would have responded to the document?

•

What does the document reveal about the society in which it was produced?

As a class, debrief on British policy toward “enemy aliens” as reflected by the documents.
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Extension: Class Debate
In early 1940, the British Cabinet debated about whether to intern German “enemy aliens,” including refugees from
Nazi oppression.
Stage a debate in the classroom, as a “4 Corners Debate.” Students are to engage in the debate as if is the spring of
1940, when the threat of a German invasion of Britain seemed likely.
Present students with the statement: Britain should intern all German nationals, including refugees of Nazism.
Ask students if they agree or disagree, and to write a paragraph or list of points explaining their opinion. In the
meantime, post four signs around the room: Strongly Agree, Agree, Disagree and Strongly Disagree.
Ask students to stand under the sign that best describes their opinion. Allow for debate; encourage students to
justify and explain their position; students are able to move between positions.
Debrief the process. Consider how the debate would be different if argued from the perspective of the present day.
In the post-debate discussion, consider how shifting historical perspectives affects understanding of the issues.

Extension or Take-Home Journal Assignment: Wartime Panics
In March 1940, British Home Secretary Sir John Anderson stated:
“The newspapers are working up feelings about aliens. I shall have to do something about it, or we will be
stampeded into an unnecessarily oppressive policy. It is very easy in war time to start a scare.”
Students write a journal response to this statement. They then research other historical or contemporary moments
where wartime panic led to the persecution of a particular group. Students describe the perceived threat and the
policies or actions undertaken as a response, and formulate a written response defending or arguing against the
policies.
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READING: FRAGILE ROOTS
Walter Igersheimer was among the first German Jewish students to arrive in England in 1933. By 1940, he had
“begun to feel so at home [he] could not imagine wanting to live or practice medicine in any other country.”
Refugees lived in agricultural training centres, boarding schools, private homes and hostels across Great Britain. After
Kristallnacht, Britain granted entry to 5,000 male refugees between the ages of 18 and 45 who had been released
from concentration camps under the provision that they would emigrate from Germany. They were housed in
Kitchener Camp, a deserted First World War army camp.
Refugees were aided by relatives and well-meaning individuals, as well as Jewish, Christian and non-denominational
agencies. Many of the young refugees came from affluent families and were unaccustomed to the living conditions
in British working class homes. Feeling unwelcome, some tried to assimilate quickly by hiding their Jewish roots and
perfecting their English.
The refugees banded together to maintain a semblance of home and many tried to further their education and
careers while awaiting an uncertain future. While creating self-help organizations to support each other financially as
well as emotionally, the young men desperately tried to find escape routes for their family and friends still in Europe.

READING: “ENEMY ALIENS”
Following the outbreak of the Second World War in September 1939, the British government established tribunals to
determine which German and Austrian nationals over the age of 16 posed a threat to national security. Meanwhile,
the press fueled anxieties about “fifth columnists” (enemy spies) among the populace.
The tribunals, generally presided over by a county court judge or King’s Counsel, heard 73,000 cases. Only 569 were
deemed “Category A” — a “significant risk” — and immediately incarcerated. The 6,700 classified as “Category B”
were designated as “friendly enemy aliens” and a “slight risk.” They were restricted to travelling no more than five
miles from their homes and were forbidden to own cameras and bicycles. Approximately 66,000 were classified as
“Category C” and judged to pose no risk to national security. Within this group, 55,000-60,000 were Jewish and
declared to be “refugees from Nazi Oppression.”
The tribunals were hastily convened as informal affairs that used arbitrary guidelines, prompting criticism from many.
In his 1940 book, The Internment of Aliens, François Lafitte argued: “We [should] discriminate not between Britons
and aliens or ‘enemy aliens’ and ‘friendly aliens’ but between those who stand for freedom and those who stand for
tyranny in every country. … The real ‘aliens’ are the ‘Nazis of the soul’ of all countries including our own.”
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Document: “Refugee from nazi opression” certificate

Walter Igersheimer’s “Refugee from Nazi Oppression” certificate, London, 1940. − Courtesy Walter W. Igersheimer
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document: “Application for consideration” by joint recruiting board

Eric Koch’s “Application for Consideration by Joint Recruiting Board,” February 16,
1940. Koch is classified as a “refugee from Nazi oppression” by the government
rather than an “enemy alien” on his application to become an officer in the British
infantry. − Courtesy Eric Koch
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POST-VISIT LESSONS
Objectives
Post-visit lessons and activities help students reflect upon the “Enemy Aliens” exhibit and
workshop by exploring key themes and events.

Teacher Preparation
Each classroom lesson and extension activity can be presented individually or as part of a more
extensive unit. Teachers may choose to conduct lessons in-class or as homework assignments.

Bundles of correspondence from Gideon Rosenbluth’s internment in Camp l (Quebec City, Quebec), and Camp N
(Sherbrooke, Quebec). Rosenbluth was studying at the London School of Economics when he was interned and
deported to Canada onboard the S.S. Ettrick. Throughout his internment, Rosenbluth corresponded with his family
who were outside of Canada. After his release, he went on to become Professor of Economics at UBC, where he
wrote on disarmament, corporate concentration, and social policy.
− Courtesy Gideon Rosenbluth and Vera Rosenbluth (Photograph by Jessica Bushey)
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Voluntary organizations worked outside the barbed wire to improve the refugees’ conditions and to gain their
release. The leader of Canadian Jewry’s efforts was a young lawyer, Saul Hayes, who served as the director of
the United Jewish Refugee and War Relief Agencies (UJRA) of the Canadian Jewish Congress (CJC), Montreal.
− Courtesy Canadian Jewish Congress Charities Committee National Archives.
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LESSON 1
Advocacy
Objectives
Students reflect on the advocacy efforts of individuals and groups — both Jewish and non-Jewish — on behalf of the
internees, and consider how social media and the Internet highlight issues of social justice.

Links to Historical Thinking Concepts
Establish Historical Significance
Students consider how the actions of refugee advocates changed Canada’s policies toward the interned refugees.

Use Primary Source Evidence
Students analyze social media and Internet documents relating to the advocacy efforts and social justice concerns.

Analyze Cause and Consequence
Students consider the effects of activism on changing government policies about internment.

THINKING ABOUT ADVOCACY
As a class, discuss the meaning of “advocacy.” What do students think about the advocacy groups that pressed for
policy change concerning the internees? What are examples of advocacy in students’ own lives?

ACTIVITY: ISSUES IN CONTEMPORARY ADVOCACY
Social media and websites such as YouTube offer groups advocating for social justice issues unprecedented means of
communicating with global audiences. Students select an advocacy group of interest to them and write a response to
their activities, highlighting:
•

What is the message of the group?

•

What are the strategies used for communicating that message?

•

What other sources would you consult for information about the issues at stake?

If presented as a classroom lesson, have students explore one group of interest in pairs or teams of four to five.
If assigned as homework, have students work independently or in pairs. Each pair or group should prepare a short
document with their findings to present to the class.
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Barbed wire fence and tower surrounding the perimeter of Camp L (Quebec City, Quebec). − Courtesy Marcell
Seidler/Library and Archives Canada/PA-143488
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LESSON 2
Beyond the Barbed Wire
Objectives
Students reflect upon the release of the internees, their subsequent contributions to Canada and, through video
transcription, their perspectives on internment today. These exercises reinforce ideas about justice, identity, and
legacy, as well as the internees’ stories within Holocaust history.

Teacher Preparation
•

Reproduce Readings: Release and Remarkable Achievements. Distribute to students at the beginning of class, or
assign as homework.

•

Reproduce Dossier: Release. Distribute to students in groups of four or five. Alternatively, share the documents
on an overhead, or digitally.

Links to Historical Thinking Concepts:
Use Primary Source Evidence
Students analyze documents related to the release of individual internees, and video transcriptions of former
internees reflecting on the significance of their internment.

Take Historical Perspective
Students consider how internees view their wartime experiences today.

Understand the Ethical Dimensions of History
Students consider whether Canada’s wartime internment of refugees was justified, and examine other instances of
wartime internment.
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READING & DOSSIER ANALYSIS: RELEASE
Pre-assign Reading: Release.
Students examine the documents in Dossier: Release. In pairs or small groups, examine one of the documents
closely and respond to the following questions:
Who created the document?
•

Who is the document about? What information about the individual does it provide?

•

What insights about the conditions of release does the document provide?

SCREENING OR TRANSCRIPT ANALYSIS: REMARKABLE ACHIEVEMENTS
Let students explore this page of the website (if available) or distribute copies of Reading: Remarkable Achievements
and Video Transcript: Postscript.
In pairs (or, as computers permit, in groups), students view Video: Postscript or Video Transcript: Postscript and assign
students the task of reading aloud the internees first-person accounts. The video features four chapters in which
internees discuss the following themes:
•

Justice

•

Identity

•

Legacies

•

The Holocaust

Students can watch or read about all four themes, or focus on a single theme. Groups then present on one theme to
their classmates, responding to the following questions:
•

What are the key points or ideas expressed by the former internees?

•

What comment struck you most and why?

•

What question of your own would you ask to the former internees?

The class debriefs about the internees’ reflections as a whole, using the questions above as a guide. Additional
prompts for each chapter include:
•

Justice: Do you think Canada’s wartime internment of refugees was justified?

•

Identity: How do the former internees’ comments about their identities, Canadian and otherwise, relate to
your own feelings of identity?

•

Legacies: How were the individuals affected by their internment experiences?

•

The Holocaust: What are your thoughts about the individuals’ comments on the relationship between
internment and the Holocaust?
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EXTENSION 1: ON REFLECTION
This extension can be assigned in-class or as homework.
Ask students to think back on the entire “Enemy Aliens” school program. Based on their understanding of the
internment experience and its place in Holocaust and Canadian history, students prepare an essay in response to one
of the following statements:
•

Hon. Fred Kaufman: “I’m in a bad situation, but I’m in a better situation than if I’d stayed behind in Vienna,
so I’m going to make the best of it. It’s not going to get me down. I mean, I don’t think I ever got to the
point where I ever felt sorry for myself. There were lots of things I didn’t like, but I sort of said, ‘That’s life’ –
and it’s a better life than I would have had.” (Video: Morale)

•

Rabbi Erwin Schild: “It was a new dimension of Jewish suffering, actually. Because when you were in
Dachau, you knew you had fallen into the hands of your enemy. You knew what to expect, but here you were
incarcerated by people who want the same [thing] as you. They want to defeat Germany. We wanted it even
more than them. I’m sure every one of us hated Germany – the Nazis – much more than the Quebecers or
the soldiers had a reason to hate them. For them, it was an enemy in the war. For us it was an existential
enemy, and here we are supposed to be incarcerated for being suspected to be the people that we hated.
That was a really difficult thing.” (Video: Morale)

•

Gunter Bardeleben: “The older people, for sure. They really lost something. We students, did we lose
something? We got interrupted.” (Video: Morale)

If assigned as an in-class activity, have students share their reflections in small groups.

EXTENSION 2: OTHER HISTORIES OF INTERNMENT
This extension assignment is best suited for senior secondary students.
Students write a research paper about another episode of Canadian internment. Second World War examples
include: the internment of Japanese Canadians, the internment of Italian Canadians and the internment of German
Canadians. An example from the First World War: the internment of Ukrainian-Canadians, refugees from the AustroHungarian Empire who were interned as “enemy aliens.”
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READING: RELEASE
Release from internment proceeded slowly. On February 18, 1941, eight refugees with parents or siblings in Canada
were released. Eventually, schemes were devised whereby Canadian families could sponsor students, farmers could
request internees to help them, and skilled workers could be released for war work.
F.C. Blair had the final authority on every release and often used his power to obstruct the process. The Canadian
Committee for Interned Refugees fought a seemingly endless battle, cautiously but persistently widening the cracks
in Blair’s formidable barriers. Just as Blair often predicted, each release became a precedent for his “Jewish friends”
to squeeze more refugees into Canada “by hook or by crook.”
Over the next two years, approximately 950 refugees were released and permitted to remain in Canada temporarily.
Their legal status was clouded by confusion and ambiguity. Not only were refugees constantly reminded that they
could be re-interned and deported to Britain, but as temporary residents in Canada they were subject to likely
repatriation back to Europe at the end of the war.

READING: REMARKABLE ACHIEVEMENTS
The “camp boys” never forgot their internment. It marked their lives. Many found comfort in retaining their camp
friends. Gerry Waldston explained: “This was my family. These were the people I was closest to. These were the
people I understood.” Others chose to leave the stigma of their time as prisoners behind them.
With time, and a perspective on the enormity of the Holocaust, most former internees eased into their places within
the communities in which they settled. “Naturally you lost several years of your life,” Heinz Warschauer observed.
“My whole life didn’t develop the way I wanted it to. But these are romantic dreams. ...You make things do.” They
realized that internment, unjust as it was, may have saved their lives and opened new horizons. There were those
who never recovered from the experience of incarceration and the losses inflicted by the Holocaust. For others,
imprisonment and the resulting hardships fuelled their motivation to succeed. As they reflected on their lives, the
irony of their internment served to intensify their pride in their achievements.
Many of the former internees went on to positions of prominence in academia, business and the arts. Among them
are Members of the Order of Canada and two Nobel Laureates. The remarkable achievements of the interned refugees
belied the arguments of the government officials who opposed their settlement in Canada. Their contributions highlight
the lost potential of the fragment of European Jewry that Canada might have saved during the Holocaust.
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VIDEO TRANSCRIPT: POSTSCRIPT
Former internees reflect on key themes related to their internment experience.

Justice
Eric Koch: What this story shows is the stupidity and the

Hon. Fred Kaufman: With what we know now, it was

limitations of officialdom in times of stress. Usually without

unjust. But putting yourself in the timeframe of 1940 — with

malice, but ignorant.

panic, a true panic situation — I can see the reason why it

Edgar Lion: There was no justification for it. It was based

was done.

on stupidity, it was caused by stupidity, and you just had to

Gunter Bardeleben: It wasn’t an antisemitic operation, but

deal with it. That’s all you could do.

of course there was antisemitism in Canada at that time.

Dr. Peter Ziegler: I certainly have no quarrel with the

Hon. Fred Kaufman: In other words, it might have been

internment policy. I think there was panic in England.

a decision that I might have reached with whatever

I think it was the right move that they made. I bear no

information was available at the time. What was unjust was

grudges of any kind.

that it lasted that long. The sorting out took too long.

Identity
Rabbi Erwin Schild: Canada was not the most welcoming

Dr. Gregory Baum: I am very much a Berliner and a German.

country, but the opportunities that it has offered me have

I am a Catholic. I come from a Jewish family. I am a Canadian.

atoned for that. I consider myself a Canadian patriot.

Dr. Ernest Poser: Ultimately one doesn’t belong to a sort of

Dr. Gideon Rosenbluth: I do feel Canadian. I do feel

big amorphous group known as a country. And I see Canada

accepted by the Canadian society in which I happen to live.

as very positive because it lives out this very lesson. There

Gunter Bardeleben: I feel perfectly Canadian. Not perfectly, no.

are people of all kinds here, from different backgrounds,
different cultures. And many of them are aware of this

Edgar Lion: I do not feel that I am a Canadian. I still feel that

duality between their adopted country and their country of

I am a European who has lived most of his life in Canada.

origin. I was one step ahead of them — I had no country of
origin that I identified with.
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Legacies
Eric Koch: I learned more in one year of internment than in

Dr. Walter Igersheimer: I think it made my psychotherapy

three years at Cambridge.

much more effective. I understand people much better

Gerry Waldston: The internment camp represented a
growing up period, a condensed growing up period that
within a year and a half, it changed my life completely.
Dr. Gregory Baum: It has changed my life, I mean I daresay
I discovered I was intelligent, I became an intellectual. It
was really a new kind of experience. I became an adult in
some ways, a thinking person.
Gunther Erlich: The negative experience was that we lost
our confidence in people.
Dr. Ernest Poser: It’s a difficulty in bonding. When you are
told twice, you get this message, “You don’t belong,” to
a group that you thought you belonged to, it becomes an
aversive event. You protect yourself by keeping distances.

through my own experience. I know what hunger is like. I
know what the essentials of living are and what happens
when they are threatened.
Hon. Fred Kaufman: This group of the friendly enemy aliens
turns out to have been quite a remarkable group. Because if
you take a group of 980, lets say just short of 1000 people,
we have done remarkably well and contributed a great deal
to life in Canada.
Dr. Ernest Poser: It sort of spurred them on to efforts
which they may not have put forth had they not had these
experiences.
Eric Koch: It was a kind of endurance test and on the whole
I was quite pleased with myself, I still am.
Dr. Peter Ziegler: I suppose in some way it made me be
more independent perhaps, more self-reliant. Again, it was
a long time, a long time ago.

The Holocaust
Eric Koch: It’s a long time ago. It’s a minor story on the

Dr. Peter Ziegler: To this day, I don’t understand. There was

margin of the war, on the margin of the Holocaust. It

absolutely no trace of my parents and my sister. Nothing.

shouldn’t really be mentioned. Really not. It’s a very distant

Nobody knew anything about them. Eventually, I found out

periphery of the Holocaust. It is doing a disservice to the

of course that they were sent to Auschwitz and of course

people who were murdered.

the Germans were very meticulous in keeping records, so

Dr. Gregory Baum: The Holocaust is of course much more
important that my internment. The internment is my own
private life. The Holocaust is surely a world-shaking event.
Rabbi Erwin Schild: Our experiences, our privations do
not come close to what my parents underwent, what my
sister underwent.

I knew exactly when they were sent, on what train, what
transport. But that’s all. I never knew what happened in
Auschwitz. Never got any message or anything. Which is
not easy to live with.
Dr. Walter Kohn: What really pains me, even much more
than the murder of my parents, is the murder of my cousins,
who were small children. That’s something that I can’t really
tolerate to think about. I can’t really think about it.
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DoSSIER: RELEASE

Correspondence between Albert Einstein and Sam Goldner of the Central Committee for Interned Refugees, June 4 and
June 23, 1942. Einstein requests Goldner’s assistance with the case of Bruno Weinberg, an “esteemed colleague” and
internee at Camp N (Sherbrooke, Quebec). Goldner replies that he has alerted the authorities of Weinberg’s case.
– Courtesy Canadian Jewish Congress Charities Committee National Archives
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DoSSIER: RELEASE

A letter from Saul Hayes to Mrs. M. Levine requesting the sponsorship of Helmut Kallmann, “the last
student still left in the camp,” July 14, 1943. After his release, Kallmann went on to co-found and chair the
Canadian Music Library Association, become the director of the Music division of the National Library of
Canada and publish numerous books on Canadian musical history. – Courtesy Canadian Jewish Congress
Charities Committee National Archives
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DoSSIER: RELEASE

Walter Igersheimer’s “Certificate of Identity,” July 11, 1941. Upon his release from Camp N (Sherbrooke, Quebec) on
July 11, 1941, Igersheimer was not given a passport, but rather this “Certificate of Identity” restricting his travel to one
destination: Cuba. The British Home Office had confiscated his German passport when he was imprisoned in 1940. –
Courtesy Walter W. Igersheimer
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DoSSIER: RELEASE

Fred Kaufman with his sponsor family, the Mittlemans, Katevale, Quebec, 1942. – Courtesy Fred Kaufman
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DoSSIER: RELEASE

Former internees Gerry Waldston and Edgar Lion at McGill Cosmopolitan Club Dance, 1943. Waldston is third from left;
Lion is in middle with a black hat. – Courtesy Edgar Lion
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APPENDIX: TIMELINE
1933

1935

JANUARY 30

SEPTEMBER 15

Adolf Hitler appointed Chancellor of Germany by President
von Hindenburg.

“Nuremberg Laws,” anti-Jewish racial laws enacted; Jews
lose the right to German citizenship and to marry Aryans.
Sexual relations between Jews and non-Jews forbidden.
Aryan women under age 45 cannot work in Jewish homes.

MARCH 22
Dachau, the first concentration camp, opens. Political
opponents of the Nazis are detained.

APRIL 1

1938

The first state-directed boycott of Jewish shops and
businesses in Germany.

MARCH 12 - 13

APRIL 7

Austria is peacefully annexed (Anschluss) by Germany.
All antisemitic decrees immediately applied in Austria.

The first Nazi laws excluding Jews from Civil Service,
medical professions and the Arts are enacted. Schools and
universities are Aryanized. Jewish children have restricted
access to public education.

JULY 14
Law permitting the forced sterilization of Gypsies, the
mentally and physically disabled, African-Germans
and others considered “unfit.” East European Jewish
immigrants stripped of German citizenship.

1934
JANUARY
Canadian Jewish Congress reconvenes after several years
of dormancy in response to antisemitism within Canada
and abroad.
AUGUST 2
Hitler proclaims himself Führer und Reichskanzler (Leader
and Reich Chancellor). Armed Forces must now swear
allegiance to him.

JULY 6 - 15
Representatives from thirty-two countries meet at the
Evian Conference in France. Most countries refuse to admit
Jewish refugees.

NOVEMBER 9 – 10
Kristallnacht (Night of Broken Glass): First state-organized
riot in Germany and Austria directed against Jews and
Jewish businesses. Hundreds of synagogues destroyed;
Jewish homes and shops looted; nearly 30,000 Jewish
men sent to concentration camps. Jews were later forced
to pay for the damages.

OCTOBER
The Canadian National Committee on Refugees (CNCR) is
formed.

NOVEMBER 12
Decree forcing all Jews to transfer retail businesses into
Aryan hands.

NOVEMBER 1
All Jewish pupils are expelled from German public schools
and universities.

DECEMBER 1
The first Kindertransport leaves Berlin. 10,000 children will
seek refuge in Britain during the war.
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1939

JUNE 17

MARCH 15

JUNE 20

Germans invade Czechoslovakia.

JUNE
Cuba, the United States and Canada refuse to admit
Jewish refugees aboard the S.S. St. Louis, which is forced
to return to Europe.

SEPTEMBER 1
Germany invades Poland; Second World War begins. The
British government establishes tribunals to classify refugee
“enemy aliens” in one of three categories based on their
supposed threat to national security.

September 10

A conference is held at the British Dominions Office to
outline the deportation policy of internees.

The Duchess of York, leaves from Liverpool and arrives in
Canada on June 29.

JULY 1
The Arandora Star leaves Liverpool. The following day it
is torpedoed by a German submarine, and sinks with 805
lives lost. The first internees arrive in Camp R (Red Rock,
Ontario) along with Nazi Prisoners of War and German
merchant seamen.

JULY 3
The S.S. Ettrick leaves from Liverpool and arrives in Canada
on July 13.

Canada declares war on Germany.

JULY 4

OCTOBER 12

The S.S. Sobieski leaves Greenock and arrives in Canada on
July 15.

Germany begins deportation of Austrian and Czech Jews to
Poland.

1940

JULY 10
Survivors from the Arandora Star are boarded on the HMT
Dunera, and arrive in Sydney, Australia fifty-seven days later.

AUGUST

APRIL – JUNE

The YMCA begins sending aid to internees.

Germany invades Denmark, Norway, Belgium, Luxembourg,
Holland and France.

NOVEMBER 25

MAY – JUNE
The British government begins arresting all “enemy aliens”
between the ages of 16 and 60 and relocating them to
“protected areas” along the South and East coasts.

British Home Office representative Alexander Paterson
arrives in Canada and begins working to obtain internee
release.

MAY 20
The first prisoners arrive at Auschwitz concentration camp,
established at Oswiecim, Poland.

MAY 24
Prime Minister Winston Churchill declares to his War
Cabinet that he is “strongly in favour of removing all
internees out of the UK.”
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1941

1943

JANUARY

NOVEMBER 4

The Canadian Committee on Refugees (CNCR) and the
United Jewish Relief Agency (UJRA) join to form the
Central Committee for Interned Refugees (CCIR)

The last interned refugees depart from Camp I (Île-aux-Noix,
Quebec) and return to Britain.

JUNE 25
A Canadian Order in Council creates a Commissioner
of Refugee and Camps and moves internment camp
jurisdiction from the military’s control to the Secretary of
State.

JULY
Alexander Paterson submits his report on the conditions of
internment to the British Home Secretary.

July 10
The release of Arturo Vivante sets a precedent, which
enables the release of all internees under 21 who have
Canadian sponsors.

JULY 31
Hermann Göring appoints Reinhard Heydrich to implement
the “Final Solution.”

DECEMBER 7

1944
JUNE 6
D-Day: Allied invasion at Normandy, France

1945
MAY 8
Germany surrenders, the war ends in Europe.

AUGUST 6 & 9
The U.S. bombs Hiroshima and Nagasaki, Japan.

SEPTEMBER 2
Japan surrenders, end of Second World War.

OCTOBER

Japan attacks Pearl Harbour.

3,500 wartime refugees living in Canada become landed
immigrants under a new order-in-council.

1942

NOVEMBER 1945 - OCTOBER 1946

JANUARY 20
Wannsee Conference in Berlin; Nazi leaders meet to
discuss “the Final Solution,” the plan to exterminate the
Jews of Europe.

International Military War Crimes Tribunal held in
Nuremberg, Germany.

1947
JUNE 27
The Canadian Citizenship Act is enacted making Canada
the first Commonwealth country to create citizenship
separate from Britain. The act conferred citizenship to all
Canadians regardless of whether they were born within or
outside of Canada.
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APPENDIX: RESOURCES
Historical Overviews

to-day social history and inner dynamics.

Bartrop, Paul R. and Gabrielle Eisen, eds. The Dunera Affair: A Documentary
Resource Book. South Yarra and Melbourne: The Jewish Museum of
Australia and Schwartz & Wilkinson, 1990.
A study of one of the most notorious events in British maritime history:
the 1940 sailing of the HMT Dunera, which transported 2,732 prisoners,
most of whom were refugees of Nazism, on a 57-day voyage to Australia.

Koch, Eric. Deemed Suspect: A Wartime Blunder. Agincourt, ON: Methuen
Publications, 1980.
One of the major historical overviews of the internment of refugees in
Canada, Eric Koch draws on his own experiences as an internee, oral testimony and archival research to create a historical-journalistic study that
spans from internment in Britain to the release of internees in Canada.

Cesarani, David, and Tony Kushner, eds. The Internment of Aliens in
Twentieth Century Britain. London: Frank Cass and Company Ltd., 1993.
Commissioned in response to a conference entitled “Internment
Remembered,” this collection of essays focuses on the British phase of
internment. The contributing writers discuss the historic precedents of
anti-alienism in Great Britain, analyze the British State and internment
policies, and address the individual experiences of Italian, German, and
female internees. The editors question why there is little discussion of
the legitimacy of the interment program, and instead a greater focus on
the post-war achievements of former internees.

Lafitte, François. The Internment of Aliens. 2nd ed. London: Libris, 1988.
First published in 1940, François Lafitte’s book was the first study of British
internment during the Second World War. His work, which included the
first-hand accounts of many internees, was responsible for informing the
public of the realities of internment and the fact that the “enemy aliens”
were in most cases not “fifth-columnists,” but rather civilian refugees of
Nazism.

Cresswell, Yvonne M., ed. Living with the Wire: Civilian Internment in the
Isle of Man during the Two World Wars. Douglas, Isle of Man: Manx
National Heritage, 2010.
Published by Manx National Heritage following their exhibit entitled
“Living with the Wire,” this catalogue chronicles the internment that took
place on the Isle of Man during the First and Second World Wars and
provides a brief textual summary of the contemporary political context.
This image-heavy book draws on the many internment photographs held
in the Manx National Heritage collection to illustrate aspects of daily life
in the camps.
Draper, Paula. “The Accidental Immigrant: Canada and the Interned Refugees.”
PhD diss. University of Toronto, 1983.
A study of the internment of German and Austrian Jewish refugees
interned in Canada from 1940 to 1944. Paula Draper examined aspects
of daily life in the camps, and the impacts of Canadian immigration policy
and the Canadian Jewish community on internment and refugees from
Nazism.
Draper, Paula and Harold Troper, eds. National Archives of Canada,
Ottawa, Canadian Jewish Congress Archives, Montreal. Vol. 15 of
Archives of the Holocaust: An International Collection of Selected
Documents. New York and London: Garland Publishing Inc., 1991.
A volume of primary documents relating to the Holocaust drawn from the
National Archives of Canada and the Archives of the Canadian Jewish
Congress. The documents and images relate to various aspects of the
Holocaust, refugee crises and post-war Canadian immigration policy.
Jones, Ted. Both Sides of the Wire: The Fredericton Internment Camp. Vol. 1.
Fredericton: New Ireland Press, 1988.
This text discusses the broader context of governmental policies of
internment and immigration as they relate to Camp B (Ripples, New
Brunswick). Ted Jones provides detailed information of the camp’s day-

Patkin, Benzion. The Dunera Internees. Stanmore, N.S.W.: Cassell Australia
Limited, 1979.
An historical overview of the internees who were deported to Australia onboard
the HMT Dunera. While Benzion Patkin provides the historical context,
the majority of the book is told through the first hand accounts of former
internees. Unlike many journalistic accounts of the Australian and Canadian
internees, Patkin chooses not to include any post-internment biographies
that chronicle their later careers, but rather focus on the “material and
spiritual dimensions of their experience.”
Pearl, Cyril. The Dunera Scandal. Sydney and Melbourne: Angus & Robertson
Publishers, 1983.
Published by journalist Cyril Pearl, The Dunera Scandal was one of the first
mainstream publications that detailed the circumstances faced by the
refugees who were transported to Australia onboard the HMT Dunera.

Articles and Selected Chapters
Abella, Irving, and Harold Troper. “‘The Line Must be Drawn Somewhere’:
Canada and Jewish Refugees, 1933-1939,” Canadian Historical Review 2
(1979): 178-209.
This article provides an overview of the international immigration
policies that denied entry to Jewish refugees during the Holocaust.
The authors highlight Canada’s inaction and the antisemitic policies
and attitudes that shaped immigration policies. The article provides
a detailed study of the Canadian pre-wartime political landscape and
the interactions between government bodies, and religious and secular
organizations over the issue of refugee immigration.
Keyserlingk, Robert H. “Breaking the Nazi Plot: Canadian Government Attitudes
Towards German Canadians, 1939-1945.” In On Guard for Thee: War,
Ethnicity, and the Canadian State, 1939-1945, edited by Norman Hillmer,
Bohdan Kordan and Lubomyr Luciuk, 151-177. Ottawa: Canadian Committee
for the History of the Second World War, 1988.
Keyserlingk’s article examines Canada’s treatment of German Canadians
during the Second World War under the authority of the Defence of Can-
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ada Regulations (DOCR). These regulations increased the government’s
domestic powers, which ultimately resulted in the internment of many
German Canadians. He argues that the government’s actions were not
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